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This is the ninth Annual Report on Aboriginal Education  for School District No. 51 (Boundary).  The 
purpose of this report is to review and assess the goals as stated in the Boundary Aboriginal Enhancement 
Agreement.  The Boundary Aboriginal Education Advisory has been a long standing structure that has been 
strengthened by the signing of our Agreement in 2006 and with the renewal in 2012.  This Advisory includes 
among others, representatives from the Boundary Métis Association, Boundary All Nations Aboriginal Council 
(BANAC) and Aboriginal parent representatives from each of the schools.  The Boundary District is committed 
to:  
¶ Maintaining transparency of Aboriginal funding allocation in schools 

¶ Coordinating Aboriginal cultural programs offered in schools 

¶ Deepening staff and student understanding of the Medicine Wheel Framework 

¶ Preference in hiring qualified Aboriginal program teachers and support staff with Aboriginal ancestry  

 
In our ninth year of implementing the Boundary District Aboriginal Enhancement Agreement , School 
District No. 51 and the Ministry of Education data have been included to help identify success and challenges 
as we work together to ensure success for all students with Aboriginal ancestry.  
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Enrolment  
 
Aboriginal peoples are recognized in the Canadian Constitution (1982), and include people of First 
Nations, Métis and Inuit ancestry.   In British Columbia, for education funding purposes, an 
Aboriginal student is anyone who self-identifies (or is identified by a parent) as being of Aboriginal 
ancestry.  It is important to note that there are no bands, reserves or Aboriginal Cultural Centres 
located within the Boundary School District.   
 
The following student numbers are based on the headcount of self -identified students in School 
District No. 51 for each year, according to the Ministry of Education.  In 2015 -2016, all Aboriginal 
students in the Boundary are off reserve and mostly non -status. 
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Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
 

 
Rationale  
We believe that increased appreciation and acceptance of Aboriginal culture 
from all students and staff is fundamental to an Aboriginal learnerôs sense of 
belonging and plays a significant role in school completion. Ongoing research 
indicates that being connected to an adult in the home, at school and in the 
community helps in the formation of healthy relationships, and a positive self -concept which is 
fundamental to life -long success. 

Indicators  
¶ Improved attendance rate for those who have missed 10 or more days of school commencing  

 2014ð2015 
¶ Improved sense of belonging as measured on the Aboriginal Education rubric or satisfaction survey 
¶ Increased appreciation and acceptance of Aboriginal culture from others in the school as measured 

by an Aboriginal education culture rubric or satisfaction survey 
 

Measures  
¶ Student attendance by cohort has been captured for baseline 2014-2015 and will be comparable 

thereafter.  
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Interpretation  
 

¶ The percentage of students missing 10 or more days of school in kindergarten to grade 6 
continues to range between 40 to 50% for Aboriginal students and around 30 to 35% for non -
Aboriginal students.  The average gap being about 14% difference for the primary cohorts.  

¶ This trend continues through the intermediate years and in turn becomes much more positive 
from grade 8 onwards, with non -attendance rates dropping significantly. 

¶ The Grade 2022 Cohort continues to be of concern as there is a wide and growing discrepancy 
between the Aboriginal and non-Aboriginal students  

¶ By the Grade 11 and 12 years the trend reversed for these last two cohorts.  

Aboriginal Student Survey  
 
In 2012-2013, Aboriginal students at the grade 6 level completed an Aboriginal Awareness & 

Knowledge, Sense of Belonging and Physical Well-Being rubric which will be done annually for this 

cohort. In addition, students in grades 5 and 9 completed this rubric in 2013 -2014 and will continue 

annually to get true cohort analysis.  This is done in late Spring and will continue with cohorts to 

their grade 12 year.  We are now surveying Aboriginal students annually from grades 4 to 12.  
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(contôd) 

Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
 
Which best describes your sense of belonging in your school 
community?  
            
 
 

            
 

(contôd on page 9) 
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(contôd) 

Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
 
 
Which best describes your sense of belonging in your school 
community?  

 
 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
  
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
   
 
 
 
 
 
 
    Bannock Taco  
    Lunch at BCSS
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It seems that as Aboriginal students enter high school 

their feelings of active participation in their school 
community drops off.  In all cohorts grade 8 and 

younger 75% or better report they are active members 
of their school community or feel they are usually a part 

of the school community.  An unmistakable trend is the 

declines in sense of belonging that grade 8 and 9 
students report yearly.  The Grad 2017 cohort reported a 

significant improvement in belonging from last year, 
where this had dipped to less that 50%.  In almost all 

cohorts, except the Grad 2016 cohort, very few 
Aboriginal students report they seldom feel a part of the 

school community. 
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(contôd) 

Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
 
 

 
  Which best describes how you feel about yourself?  

 

 
                

 
 
 
 
 
 

   
 

 
 
 
 
 
 

     
 
 

(contôd on page 11) 
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(contôd) 

Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
 
 

 
  Which best describes how you feel about yourself?  

 
 

                
 
 
 
 
 
 

   
 
 
 
 
 
 
 
  
   
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

       Learning to play the spoons           Bannock Taco Lunch at BCSS 
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Seventy to seventy-five percent of Aboriginal 
students report they are confident and take 
leadership roles or feel a sense of pride in who 
they are in all cohorts year after year.  Very few 
Aboriginal students in any cohorts at the 
elementary school level report they seldom feel 
good about themselves, while at the secondary 
school level, there is an increasing percentage of 
students reporting they seldom feel good about 
themselves (at about 15%).  
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(contôd) 

Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
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Which best describes how you feel about your Aboriginal heritage?  
 

 

(contôd) 

Emotional Goal:  All Aboriginal students will experience a 
sense of belonging, self-respect and pride of heritage. 
 


